
Year 9/10: Early Elizabethan England 1558-88

Key topic 1: Queen, Government and Religion 1558-69/The situation on Elizabeth I’s accession

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the key problems Queen Elizabeth faced in 1558 upon her accession and her actions in

tackling these. Furthermore, pupils will have the opportunity to develop the following historical skills; describing key features, explaining and analysing reasons, evaluating interpretations.

Opportunities for deeper learning can be accessed by exploring the following

topic-specific websites or YouTube clips:

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1

https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-

england-1558-88-gcse-edexcel/

https://www.elizabethi.org/contents/power/privycouncil.html

https://www.historylearningsite.co.uk/tudor-england/mary-queen-of-scots/

Glossary:

Hierarchy: a system in which members of an organization or society are ranked according to relative 

status or authority.

Nobles: Men from the greatest and wealthiest families in the land

Privy Council:  The core group of English nobles that acted as Elizabeth's main advisors and key 

members of the government.

Legitimacy: To inherit the throne, the monarch must be born whilst the reigning king and queen were 

married- children born out of wedlock were deemed illegitimate.

Pupils should know:

• The key features of the Tudor Dynasty e.g. issues she had inherited from her 

predecessors Henry VIII, Edward VI and Mary I. 

• The Key features of Elizabethan Society and Government e.g. The hierarchy and the 

role of the Nobles and Gentry

• How Elizabeth was successful at selecting her Privy Council e.g. appointing William 

Cecil as Secretary of State

• How Elizabeth dealt with her Royal finances and the inherited debt from Mary I e.g. 

the selling of crown lands

• How Elizabeth dealt with threats from abroad e.g. The Treaty of Cateau-Cambrésis

• How Elizabeth dealt with people’s negative attitudes towards her e.g. how she 

overcame negative ideas about gender, legitimacy and marriage.
Historical Skills

• Describing key features involves the use of a range of precise 

and detailed information to describe the two main aspects of 

something.  

• Analysing reasons involves explaining a range of causes of a

historical event in order to consider how they link together

and which is the most important.

• Evaluating interpretations involves the use of a range of

precise and detailed information to explain both sides of a

historical argument but with a clear sense of overall

judgment.

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1
https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-england-1558-88-gcse-edexcel/
https://www.elizabethi.org/contents/power/privycouncil.html
https://www.historylearningsite.co.uk/tudor-england/mary-queen-of-scots/


Year 9/10: Early Elizabethan England 1558-88
Key topic 1: Queen, Government and Religion 1558-69/The Religious Settlement of 1559

Opportunities for deeper learning can be accessed by exploring the following

topic-specific websites or YouTube clips:

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1

https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-

england-1558-88-gcse-edexcel/

https://www.elizabethi.org/contents/elizabethanchurch/settlement.html

https://www.youtube.com/watch?v=cjoSqVyqBnM

Glossary:

Catholics: Christians who follow the doctrine of the Roman Catholic Church and see the Pope as the 

Head of the Church.

Protestants: Christians who follow the doctrine of the Church of England and see the English Monarch 

as the Head of the Church.

Clergy: people ordained for religious duties in the Christian Church e.g. Bishops and Preists

Supreme Governor: The title Elizabeth I gave herself as Head of the Church in the 1559 Religious 

Settlement.

Pupils should know:

• The key features of the Church of England and its role in society e.g. Most people 
went to church every Sunday and all the important rituals of their lives and daily 
routines were linked to the Church. Both Catholics and Protestants believed that 
their way of practicing Christianity was right 

• Elizabeth I inherited a country that was deeply divided over religion e.g. English 
Catholics wanted to retain the Catholic religion However, English Protestants 
wanted Elizabeth I to introduce more simple churches, with greater emphasis on 
the word of God.

• Elizabeth I and her Privy Council began immediately drawing up plans for a new 
Church of England. e.g. She chose a Church which she thought would be acceptable 
to the majority of people in England. 

• The decisions she made in the settlement essentially meant that the Church of 
England was Protestant in doctrine but had the appearance of a Catholic church 
e.g. Elizabeth was to be Head of the Church in the role of ‘Supreme Governor, 
rather than the Pope but decorations and ornaments were still allowed. 

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the key features of Queen Elizabeth I’s 1559 Religious Settlement. Furthermore, pupils will

have the opportunity to develop the following historical skills; describing key features, explaining and analysing reasons, evaluating interpretations.

Historical Skills

• Describing key features involves the use of a range of precise 

and detailed information to describe the two main aspects of 

something.  

• Analysing reasons involves explaining a range of causes of a

historical event in order to consider how they link together

and which is the most important.

• Evaluating interpretations involves the use of a range of

precise and detailed information to explain both sides of a

historical argument but with a clear sense of overall

judgment.

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1
https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-england-1558-88-gcse-edexcel/
https://www.elizabethi.org/contents/elizabethanchurch/settlement.html
https://www.youtube.com/watch?v=cjoSqVyqBnM


Year 9/10: Early Elizabethan England 1558-88

Key topic 1: Queen, Government and Religion 1558-69/Challenges to the Religious Settlement

Opportunities for deeper learning can be accessed by exploring the following

topic-specific websites or YouTube clips:

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1

https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-

england-1558-88-gcse-edexcel/

https://schoolshistory.org.uk/topics/british-history/elizabethan-era/challenges-

elizabethan-religious-settlement/

https://studyrocket.co.uk/revision/gcse-history-edexcel/edexcel-elizabethan-

england/elizabeths-religious-settlement

Glossary:

Puritans: Very strict English Protestants

Catholics: Christians who follow the doctrine of the Roman Catholic Church and see the Pope as the 

Head of the Church.

Recusants: Catholics who refused to accept Elizabeth I’s Religious Settlement and refused to attend the 

new church services. 

Pupils should know:

• The Puritan reaction to the Settlement e.g. The Puritans were pleased that under 
Elizabeth I, the Church of England was to be Protestant, but felt that the religious 
changes that were made did not go far enough.

• Elizabeth’s reaction to the Puritan challenge:  e.g. Elizabeth I made it clear that 
Puritans had no right to challenge her authority. She knew that Puritans were a 
minority and that it was unlikely that they would ever plot to overthrow her or help 
a foreign country to attack England.  Elizabeth I refused to agree to any further 
changes and even had Puritan opponents imprisoned. 

• The Catholic reaction to the Settlement e.g. Many Catholics in England accepted 
the Religious Settlement because of the compromises that Elizabeth I had made.  
However, some Catholics, known as recusants, refused to attend new Church 
services.

• Elizabeth’s reaction to the Catholic challenge:  e.g. Initially, Elizabeth I showed 
great leniency towards Catholics. For example, she did not strictly enforce fines 
against recusants. However, as her reign progressed and fears of a Catholic invasion 
and plots against her life intensified, acts passed by Parliament identified ‘active’ 
Catholics who were hostile to Elizabeth I would face the death penalty. 

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the challenges posed by Catholics and Puritans to Queen Elizabeth I’s 1559 Religious

Settlement. Furthermore, pupils will have the opportunity to develop the following historical skills; describing key features, explaining and analysing reasons, evaluating interpretations.

Historical Skills

• Describing key features involves the use of a range of precise 

and detailed information to describe the two main aspects of 

something.  

• Analysing reasons involves explaining a range of causes of a

historical event in order to consider how they link together

and which is the most important.

• Evaluating interpretations involves the use of a range of

precise and detailed information to explain both sides of a

historical argument but with a clear sense of overall

judgment.

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1
https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-england-1558-88-gcse-edexcel/
https://schoolshistory.org.uk/topics/british-history/elizabethan-era/challenges-elizabethan-religious-settlement/
https://studyrocket.co.uk/revision/gcse-history-edexcel/edexcel-elizabethan-england/elizabeths-religious-settlement


Year 9/10: Early Elizabethan England 1558-88

Key topic 1: Queen, Government and Religion 1558-69/The problem of Mary, Queen of Scots

Opportunities for deeper learning can be accessed by exploring the following

topic-specific websites or YouTube clips:

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1

https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-

england-1558-88-gcse-edexcel/

https://www.historylearningsite.co.uk/tudor-england/mary-queen-of-scots/

https://www.historyextra.com/period/elizabethan/deadly-rivals-elizabeth-i-

and-mary-queen-of-scots/

Glossary

Religious crusade: launching a war with the end goal being religious change.

Heir: The person who is entitled to inherit the throne 

Line of succession: An ordered sequence of named people who would succeed the previous monarch 

upon their death

Pupils should know:

• In May 1568, Mary Queen of Scots arrived in England from Scotland. The arrival 
of Mary Queen of Scots in England in May 1568 was a major problem for 
Elizabeth I as she was seen by some Catholics as the rightful Queen of England. 

• Mary Queen of Scots was a threat due to her links with France.  She may have 
returned from France in 1561, after the death of her first husband, King Francis 
of France, but she still had close links to the French. If the Catholic French 
decided to launch a religious crusade against England, there might be Catholics in 
England who were ready to make Catholic Mary Queen of Scots queen.

• Mary Queen of Scots had a claim to the English throne.  Not only did Mary Queen 
of Scots have a claim to the English throne as Elizabeth I’s cousin and heir, her 
second husband, Henry, Lord Darnley, also had a distant claim to the throne. This 
marriage strengthened her claim to the English throne, as did the birth of her son, 
James, in 1566. This meant that anyone who wanted Mary Queen of Scots to be the 
Queen of England could argue that the line of succession was guaranteed.

• Elizabeth I could not accept the idea that she should execute her cousin.  As a 
result, Elizabeth I chose to imprison Mary Queen of Scots.

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the reasons why Mary, Queen of Scots
posed a threat to Elizabeth I from 1568. Furthermore, pupils will have the opportunity to develop the following historical skills; describing key
features, explaining and analysing reasons, evaluating interpretations.

Historical Skills

• Describing key features involves the use of a range 
of precise and detailed information to describe the 

two main aspects of something.  

• Analysing reasons involves explaining a range of
causes of a historical event in order to consider how
they link together and which is the most important.

• Evaluating interpretations involves the use of a
range of precise and detailed information to explain
both sides of a historical argument but with a clear
sense of overall judgment.

https://www.bbc.co.uk/bitesize/guides/zyr6bk7/revision/1
https://www.senecalearning.com/seneca-certified-resources/early-elizabethan-england-1558-88-gcse-edexcel/
https://www.historylearningsite.co.uk/tudor-england/mary-queen-of-scots/
https://www.historyextra.com/period/elizabethan/deadly-rivals-elizabeth-i-and-mary-queen-of-scots/


Key Topic 2: Challenges to Elizabeth at home and abroad, 1569-88

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the following aspects of the
challenges to the authority of Elizabeth I faced between 1569-1588, from inside England and from foreign nations:
• Plots and Revolts at home
• Relations with Spain
• Outbreak of war with Spain, 1585-88
• The Spanish Armada
Furthermore, pupils will have the opportunity to continue to develop the following historical skills that were embedded at Key Stage
Three; description of key features, explaining causes, and making a judgement.

Opportunities for deeper learning can be accessed by scanning
or clicking the following QR codes for topic-specific websites:

• Earl - A powerful , and usually rich, landowner.
• Spies - person employed by a government to

obtain secret information.
• Plot – a secret, usually harmful, plan.
• Political - relating to power and government of

a country or area.
• Financial – relating to money or wealth.
• Religious – relating to religions, beliefs, and

views on creation
• Intrigue - the secret planning of something

illicit or detrimental
• Rebellion – an act of armed resistance to an

established government or leader.
• Raid – a rapid surprise attack
• Armada - a fleet of warships.
• Naval – relating to a country’s navy or hips.
• Commander – person in authority, especially

over a group of soldiers or sailors

Historical Skills
• Description of key features involves identifying important

elements of a given topic, as well as showing
understanding through the deployment of factually
accurate detail.

• Explanation of causation involves analysing the reasons
for a historical event and evaluating their relative
importance to that event.

• Evaluation of a historical opinion involves engaging with a
statement and making a judgment on how far the reader
agrees with that statement. Deployment of extensive and
accurate historical knowledge is also crucial.
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https://www.bbc.co.uk/bitesize/guides/zqcn4j6/revision/5
https://learndojo.org/gcse/edexcel-history/challenges-elizabeth-home-abroad-1569-88/


Plots and revolts at home

Topic Pupils should know that:

The Revolt of

the Northern

Earls

• The Northern Earls were strong Catholics and held a lot power and influence in the Catholic North of 

England. Elizabeth saw them as a threat, she tried to limit their power by putting Southern lords in charge of 

some of their lands. Motivated by this the Northern Earls rebelled.

• On the 14th of November, 1569, the rebels occupied the city of Durham and called on all Catholics to take up 

arms. Around 6,000 rebels, including forces from Scotland, marched in support of the Earls.

• Most of the rebels retreated as soon as they heard that the Earl of Sussex and several thousand troops were 

marching north. The revolt failed and over 800 rebels were executed. 

Plots against

Elizabeth

• In February 1570, Pope Pius V declared Elizabeth a heretic she was excommunicated from the Catholic Church.

• The Ridolfi Plot, 1571 - Roberto di Ridolfi, an Italian Catholic banker, was arranged this plan. The plan was for

English Catholics to overthrow Elizabeth with help from Spain, for Mary to marry Norfolk and the country to be

returned to Catholicism. However, the Plot was discovered and led to the execution of Norfolk in 1572.

• The Throckmorton Plot, 1583 – Francis Throckmorton organised a plan for a French army to invade England and

replace Elizabeth with Mary, Queen of Scots, funded by Spain. The plan was discovered, Throckmorton was

executed and Mary was moved to Tutbury Castle in Staffordshire.

• The Babington Plot, 1586 - Sir Anthony Babington planned to rescue Mary, Queen of Scots from jail and murder

Elizabeth. Mary, Queen of Scots was actively involved in the planning of this plot. The plot led to the execution of

Babington and Mary herself.

• Sir Francis Walsingham operated as Elizabeth’s spymaster, and was largely responsible for the failure of the plots

against her. He had a huge network of agents across England and Europe which he used to uncover plots.

The execution

of Mary Queen

of Scots

• Mary, Queen of Scots arrived in England in 1568.This was a threat to Elizabeth, as Mary presented Catholics with

a viable alternative for the throne, and therefore she was imprisoned.

• Elizabeth faced a dilemma of what to do with Mary, and chose to keep her imprisoned for the next 18 years.

Mary become the focal point of a range of Catholic plots and rebellions, and was eventually clearly implicated in

conspiring with Anthony Babington in 1586. Mary was put on trial, found guilty of treason and was executed on 8

February 1587.



Relations with Spain

Topic Pupils should know that:

Political Rivalry

with Spain

•

•

•

•

•

Economic

Rivalry with

Spain

•

•

•

Religious

Rivalry with

Spain

•

•

•



Outbreak of war with Spain, 1585-88 

Topic Pupils should know that:

English

involvement in

Netherlands,

1585-88

• At this time, the Netherlands were ruled by Spain, but it was also an area that was geographically close and vital

for English trade, especially wool and cloth.

• In 1572, Protestants in the Netherlands rebelled against Catholic Spanish rule. One of the leaders of the rebellion

was William of Orange. He was angry at Spanish persecution of Dutch Protestants Elizabeth sent money and

weapons to William and the Protestant rebels to keep the Spanish busy. Rebel ships were allowed to shelter in

English ports.

• In 1584, William of Orange was assassinated and it looked like the Protestant rebels were finally about to be

defeated. Elizabeth decided to help the rebels, and signed the Treaty of Nonsuch..She sent an army, under the

command of Robert Dudley, to assist the rebels. .

• This direct military involvement by England enraged Spain. To them, it seemed like the English were laying claim

to the Netherlands. This was a decisive moment and Philip immediately began plans for an invasion of England.

Sir Francis

Drake’s and the

raid on Cadiz

• When news of Philip’s plans to arm a great fleet reached England, Sir Francis Drake persuaded Elizabeth that

attack was the best form of defence.

• In April 1587, in a cheeky, daring raid, he sailed into Cadiz Harbour and inflicted heavy damage on the ships

anchored there. Around 30 Spanish ships were destroyed.

• After the attack on Cadiz, Drake’s convoy sailed northwards, destroying Portuguese vessels heading for Lisbon

with materials needed to make the barrels that would hold the Armada’s food supplies.

• Finally, Drake’s convoy sailed northwards, destroying Portuguese vessels heading for Lisbon with materials

needed to make the barrels that would hold the Armada’s food supplies.



The Spanish Armada 

Topic Pupils should know that:

Events of the

Armada

• The Armada was first sighted in the English Channel on July 29. Warning beacons were lit along the English

coastline. The Armada continued through the English Channel chased by English ships, but suffers little damage.

• The Armada anchored near Calais where more troops were meant to join, led by the Duke of Parma, but the

English sent burning fire ships into the fleet. The Spanish ships panicked and are scattered out of formation.

• The Spanish ships were blown towards dangerous sandbanks and the English attacked again in the Battle of

Gravelines. This time close range and significant damage is inflicted to the Spanish fleet.

• The Armada was forced north around the east coast of Britain and the English fleet turned back after food and

ammunition supplies run low. The Armada set sail for home but was forced around Scotland and Ireland. Many

ships were wrecked in storms and thousands of sailors drown.

Reasons for

English Victory

• The English were well prepared. Prior to the launch of the Armada in 1558, Elizabeth I strengthened England’s

defence. Soldiers had to be provided by each county in order to defend the coast, warning beacons were

established, and trade ships were converted into fighting ships.

• Furthermore, the English were well led. Charles Howard, Francis Drake and John Hawkins were experienced

sailors who made effective decisions based on the land they knew so well. They devised solid tactical plans,

which played to the strengths of the English fleet.

• The Spanish also had a number of weaknesses. They chose the Duke of Medina Sedonia as the leader. The Duke

was inexperienced and was only given the role as he was a friend of King Phillip II. Furthermore, Spanish ships

were large and cumbersome, to manoeuvre. Finally, Spain’s tactical plan to pick up soldiers in the Netherlands

before invading was flawed and left the Armada vulnerable.

• The weather also played a key role in the destruction of the Armada. After the Battle of Gravelines, the wind

changed direction, forcing the Armada out into the North Sea. The Armada tried to make their way back to Spain

around Scotland and Ireland, however the wind blew many of their ships onto coastal rocks, destroying 40 ships

and killing thousands of sailors.



Key Topic 3: Elizabethan society in the age of exploration, 1558-88:
Education and leisure
The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of life in Elizabethan society in the age of
exploration, 1558-88, the key events and the consequences of Education and Leisure in Elizabethan England. Furthermore, pupils will have the
opportunity to develop the following historical skills; explaining and analysing reasons, explaining key features and comparing and evaluating
the significance of events and people.

Opportunities for deeper learning
can be accessed by scanning or
clicking the following links for topic-
specific websites or YouTube clips:

Pupils should know:

• The key features of Elizabethan education in the home, schools and universities. The
children of nobility learned a variety of subjects such as foreign languages, History,
Greek and Philosophy. They also learned horse-riding and needlework for girls plus
swimming for boys. 42 grammar schools were found in the 1560s – a big change.
Grammar schools were for boys. Girls could not attend and were schooled at home.
Education for the children of craftsmen and farmers would come from apprenticeships
to learn what they would need to run the family business or farm. School was not
compulsory. Elizabethan England had two universities: Oxford and Cambridge. For
further information, click link 1.

• The key features of Elizabethan leisure including sport, pastimes and the theatre:
➢ Sport: Nobility and Gentry: Hunting on horseback, hawking, fishing and fencing and

real tennis. Noble men would wrestle in private whereas lower class men would take
part in public wrestling. Working class – football was a very violent game! Spectator
sports included baiting and cock fighting. For further information click link 2.

➢ Literature theatre, music and dancing were also past times enjoyed. The Queen loved
plays but introduced censorship in 1572 to stop plays including criticism of her
government. The Earl of Leicester had his own theatre company and the first purpose
built theatres were constructed e.g. The Red Lion in Whitechapel 1567. Only men were
allowed to act, seating was accessible to all as the pit was cheaper for the working
classes. Elizabethans of all classes were passionate about music and dancing. For
further information, click link 3. Historical Skills

Describing key features of the past 
involves identifying relevant features 

of that aspect of the past and 
developing a description of them with 

precise factual information.

1 2 3
https://w
ww.bbc.c
o.uk/bites
ize/guides
/z3nqsg8/
revision/4

https://w
ww.bbc.c
o.uk/bites
ize/guides
/z3nqsg8/
revision/5

https://yo
utu.be/9P
1IJqNDYj
Q

Glossary
Hawking: A popular sport with the Elizabethan elite that involved hunting with trained birds of 
prey
Bear Baiting: A bear would be chained to a stake by one hind leg and blindfolded. It would then 
be whipped or set on by dogs and people would watch it try to escape.
Cock-fighting: Two roosters would have blades attached to their feet and they would fight to the 
death
Censorship: To prevent certain parts of a play/story to be performed/published

https://www.bbc.co.uk/bitesize/guides/z3nqsg8/revision/4
https://www.bbc.co.uk/bitesize/guides/z3nqsg8/revision/5
https://youtu.be/9P1IJqNDYjQ


Opportunities for deeper learning can be
accessed by scanning or clicking the
following links for topic-specific websites
or YouTube clips:

Glossary
Vagabondage: homeless people who beg/steal
Common land: land that was free for all people to use 
Arable farming: growing crops)

Pupils should know:

The reasons for the increase in poverty and vagabondage during these years. 1. Population
growth and rising prices: England’s population grew by 35%. With more mouths to feed and bad
harvests prices went up. More people meant lower wages. People then struggled to pay for
bread. With more people, cost of rent of rent went up as there was competition. 2. Sheep
farming: English wool was England’s biggest export & was very profitable. Sheep farmers had lots
of sheep and they needed land to keep them on. Sheep farming took land that had been used for
growing crops or it took the common land. Sheep farming did not need many workers so
unemployment rose again. 3. Enclosure: Farmers enclosed the land to stop animals walking
across crops. It also meant you could grow one crop in one field making them more likely to
grow. Although arable farming on enclosed land improved farming now less need for labourers
to work on the land. Unemployment rose again. Common land was often enclosed and no longer
free for everyone to use. This stopped subsistence farming where people grew crops there to
survive. As a result of this poverty it led to an increase in vagabondage. For further information
click link 1.

The changing attitudes and policies towards the poor. Elizabethans identified the poor by
putting them into categories - Deserving or Impotent poor who couldn’t work due to illness or
age. They were given badges and licences to beg. Able bodied or idle poor who could work but
chose not to. This group were punished. Several Acts were passed:1563 Statute of Artificers: If
you refused to pay the poor rates you could be imprisoned. Vagabonds Act 1572: Vagrants
whipped and a hole drilled in each ear. Vagrants imprisoned and/or branded if caught a second
time. Death penalty if caught a third time. JPs had to keep a register of the poor. Towns were
responsible for finding work for the poor. 1576 Poor Relief Act: Justices of the Peace to provide
able bodied poor raw material to make and sell things. Able bodied to be sent to a special poor
rate funded prison known as the house of correction if they refused to work. Poverty continued
to be a problem. For further information click link 2 and 3.

1 2 3
https://ww
w.bbc.co.u
k/bitesize/
guides/z3n
qsg8/revisi
on/2

https://ww
w.bbc.co.u
k/bitesize/
guides/z3n
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on/3
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w.elizabeth
an-
era.org.uk/
the-poor-
law.htm

Historical Skill

Students will be develop their
knowledge and understanding and
how to answer questions that will
target key features and causation,
and may also target other second
order concepts (change, continuity,
consequence, similarity, difference,
significance).

Key Topic 3: Elizabethan society in the age of exploration, 1558-88:
The Problem of the Poor
The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of life in Elizabethan society in the age of
exploration, 1558-88, the key events and the consequences of the policies and attitudes towards the poor in Elizabethan England. Furthermore,
pupils will have the opportunity to develop the following historical skills; explaining and analysing reasons, explaining key features and
comparing and evaluating the significance of events and people.

https://www.bbc.co.uk/bitesize/guides/z3nqsg8/revision/2
https://www.bbc.co.uk/bitesize/guides/z3nqsg8/revision/3
http://www.elizabethan-era.org.uk/the-poor-law.htm


Opportunities for deeper learning can
be accessed by scanning or clicking the
following links for topic-specific
websites or YouTube clips:

Glossary

Circumnavigation: the action of sailing all the way around the world.
Colonies: a country under the political control of another country 
Longitude and Latitude: latitude: is a geographical coordinates that specifies north south position on 
earth’s surface. longitude: is a geographical coordinates which specifies east- west position on earth’s 
surface.

Pupils should know:

Factors prompting exploration, including the impact of new technology on ships and sailing and the
drive to expand trade. English sailors, such as Drake, went on voyages of exploration because were
competing for control of seas with Catholic Spain, they set up colonies in the ‘New World’ and
attacked Spanish treasure fleets and colonies to gain wealth. They were encouraged in this by
Elizabeth. They also wanted to improve England's trade with the rest of the world, new trading
companies, such as the East India Company, traded with India in silks and spices and helped make
England a much wealthier country. Many Elizabethan explorers were also searching for personal
adventure, wealth and glory, eg. Drake’s circumnavigation of the world. For further information,
click link 1

New technology: Navigation was improved by the compass and the astrolabe which used the
position of the stars to help with navigation at sea, printing of more accurate Mercator maps using
longitude and latitude, ship design improved by larger more stable ships being built, such as
galleons with more space for cargo with a lowered bow and stern so they were more stable in
heavy seas, also different sails so they were easier to manoeuvre and more masts for speed. Better
fire power with gun decks lining the ship to fire from the side. For further information, click link 2.

The reasons for Drake’s circumnavigation of the globe: the desire to raid Spanish Colonies in the
Pacific for profits, revenge for the attack on John Hawkins fleet, to gain new land and new trade
routes, to weaken Spanish dominance.
The Significance of Drake’s circumnavigation: Drake was the first sailor to circumnavigate the
globe. England seen as a great sea fearing nation, set up the future empire, encouraging colonies
in America, encouraging further explorations, further weakened relations with Spain, Drake made
a fortune for himself and Elizabeth. For further information click link 3.
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Historical Skills

Students will develop skills in assessing
how far they agree or disagree with an
statement about a person or event’s
importance by selecting relevant
evidence, explaining it’s key features
and arguing for and/or against the
statement, evaluating and analysing the
evidence to come to an overall justified
judgement.

Key Topic 3: Elizabethan society in the age of exploration, 1558-88:
Exploration and voyages of discovery 
The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of life in Elizabethan society in the age of
exploration, 1558-88, the key events and the consequences of Exploration and voyages of discovery in Elizabethan England. Furthermore,
pupils will have the opportunity to develop the following historical skills; explaining and analysing reasons, explaining key features and
comparing and evaluating the significance of events and people.

https://www.youtube.com/watch?v=nAfmZwWkRL0&list=PLwcRjBG2r8wYv1OFZ2GtU5rzjO8_waAXn&index=4&t=0s
https://www.bbc.co.uk/bitesize/guides/zstdhv4/revision/1
https://www.bbc.co.uk/bitesize/guides/z3nqsg8/revision/6


Opportunities for deeper learning can be
accessed by scanning or clicking the
following links for topic-specific websites or
YouTube clips:

Glossary

Colonisation: the action or process of settling among and establishing control over the 
indigenous people of an area.

The Spanish Armada: a Spanish naval invasion force sent against England in 1588 by 
Philip II of Spain.

Pupils should know:

• The significance of Raleigh and the attempted colonisation of Virginia.
Walter Raleigh was an explorer, he was given a grant by Elizabeth I to explore and settle in 
lands in North America. He organised and raised funds for the establishment of an English 
colony in Virginia. He promoted the voyage and persuaded people to leave England and 
settle in Virginia. He  appointed a ruler of Virginia. The colonisation was significant because 
it developed a ‘blue print’ to be used for later English colonisations, it provided England with 
a base to attack Spanish colonies in the New World, England hoped to rival Spain’s oversees 
empire and it prevented other nations controlling those areas.  There were also economic 
opportunities (tobacco and sugar cane), as well as opportunities of new resources and less 
dependency on Europe. For further information,  click link 1.

• Reasons for the failure of Virginia.
There were two attempts at colonising Virginia at this time and both failed –the first failed
for a number of reasons:
The voyage  arrived too late to plant crops and food rotted in heat, the ship was also 
damaged which affected food supplies, colonists, once they arrived were not expecting to 
have to put such hard work in and were not prepared to work the land, Native American 
resistance, there were violent clashes. 
Finally Roanoke  1587-90  also ended in violent clashes despite a different approach.
Lack of support for the struggling settlers as all boats were needed for the Armada For 
further information click link 2 & 3.

1 2 3
https://ww
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Historical Skills
Students will develop skills in assessing how
far they agree or disagree with an statement
about a person or event’s importance by
selecting relevant evidence, explaining it’s key
features and arguing for and/or against the
statement, evaluating and analysing the
evidence to come to an overall justified
judgement.

Key Topic 3: Elizabethan society in the age of exploration, 1558-88:
Raleigh and Virginia
The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of life in Elizabethan society in the age of
exploration, 1558-88, the key events and the consequences of Exploration of Sir Walter Raleigh and the failure of the settlements in Virginia in
Elizabethan England. Furthermore, pupils will have the opportunity to develop the following historical skills; explaining and analysing reasons,
explaining key features and comparing and evaluating the significance of events and people.

https://www.youtube.com/watch?v=wpFOLFoMZkY
https://www.bbc.co.uk/bitesize/guides/zstdhv4/revision/3
https://youtu.be/kFMnMEYwqIM


Year 11 Key Topic 1: The birth of the state of Israel, 1945-63 

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the following aspects of the Weimar
Republic in the years 1918-29:
• The British withdrawal from Palestine and the creation of the state of Israel
• Aftermath of the 1948–49 war
• Increased tension,1955–63
Furthermore, pupils will have the opportunity to continue to develop the following historical skills that were embedded at Key Stage
Three; description of consequences, explaining importance, and explaining a historical narrative.

Opportunities for deeper learning can be accessed by scanning
or clicking the following QR codes for topic-specific websites:

• Mandate – Permission to govern a certain area or
territory.

• Arab – Typically a person who speaks Arabic and
comes from the Middle East and parts of North
Africa.

• Jews – usually people of ethnic Jewish heritage,
who typically the religion of Judaism.

• IDF – Israel Defense Forces. The army of Israel.
• Fedayeen – A Palestinian paramilitary

organisation who carried out attacks on Israel.
• Immigration – the action of coming to live

permanently in a foreign country.
• Sinai – A peninsula linking southwest Israel with

northeast Egypt. A frequent battleground for
conflict between the two countries.

• Gamal Nasser – Leader of Egypt from 1954-1970.
• Suez Canal – an artificial waterway in Egypt,

connecting the Mediterranean Sea to the Red Sea.
Important for world trade.

Historical Skills
• Description of consequences involves identifying relevant

consequences of a given key topic. It will then involve an
effective description of the consequence, using accurate
and specific detail.

• Explanation of importance involves effectively explaining
the relative of importance of two different events. This
will involve the deployment of accurate detail to
effectively analyse the importance of the events.

• Explanation of a historical narrative involves the
arrangement key historical events into a chronological
order. Factual detail about each event must be provided,
as well as analysis of links between the events.
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https://en.wikipedia.org/wiki/1948_Arab%E2%80%93Israeli_War
https://www.youtube.com/watch?v=iRYZjOuUnlU


The British withdrawal and creation of Israel 

Topic Pupils should know that:

Conflicting 

interests within 

the British 

Mandate 

• After 1918, there was lots of immigration to British Palestine from Jews. Jewish immigration led to tension and in
Palestine.

• The British government enflamed the tension with muddled response. Some policies favoured the Jews, whilst
others favoured the Arabs. This led to further conflict between Arab and Jewish communities.

• The Arab Revolt erupted between 1936 and 1939. The revolt led to hundreds of deaths of Arabs and Jews, and
dozens of British soldiers and police.

Key events 

leading to the 

end of the 

British Mandate 

• At the end of the Second World War, Britain was left virtually bankrupt. As a result, British Prime Minister

Clement Attlee became determined to end Britain’s commitments in the Middle East.

• Jewish terrorist groups, tired of British rule, began to commit terrorist acts against the British military bases,

railways, trains, and bridges. This led to the bombing of the King David Hotel, the British HQ in Palestine, in 1946.

• After 30 years of ruling Palestine, The British government decided that it would hand it over to the newly created

United Nations (UN) in May 1948. The UN drew up a partition plan for Palestine.

Key events of 

the Arab-Israeli 

War, 1948-49 

• The British decision to withdraw led to the Jewish declaration of independence on 14 May 1948. David Ben-

Gurion was declared the first Prime Minister of Israel. Arabs rejected Israel as a state.

• Both the Jews of the new state of Israel, and a coalition of Arab states prepared for a war over the territory.

• Arab forces invaded Israel. They gained territory some territory, but were soon halted by the superior Israeli

forces. Israeli steadily gained the upper hand and this led to the surrender of the Arab nations in Jan 1949.



Aftermath of the 1948–49 war 

Topic Pupils should know that:

Territorial 

changes and 

Palestinian 

refugees 

• The war brought about significant changes to control of the territories of Israel/Palestine. Israel now had control
of over 75% of the territory, rather than the 55% they had been given by the UN. The Gaza strip was controlled
by Egypt, but it was not part of Egypt - the people there were stateless. Jerusalem was now controlled in the
West by Israel, and the East by Jordan

• The war also led to a mass exodus of Palestinians refugees from the territory of Israel/Palestine. Around 750,000
Palestinian Arabs fled the territory, setting up refugees camps in neighbouring Arab countries, particularly Jordan.
This event became known as the ‘Nakba’ to these Palestinian, an Arabic word for catastrophe.

Israeli attempts 

to consolidate 

their territories 

• At the beginning of the war the Israeli armed forces had been relatively small, but by 1949 the newly created IDF

had over 100,000 full-time male and female soldiers. In the years after the war, Israel focused on improving the

IDF, by organising the reserves and making the leadership of the IDF more streamlined and simple. In addition to

this, a lot of focus was put into improving the weaponry of Israel, who needed to catch up to their Arab

neighbours who, at the time, had more developed weapon capabilities.

• The Law of Return was passed in Israel on 5 July 1950. It gave Jews the right to return and live in Israel, and to

become Israeli citizens. In the years 1948-51, approximately 700,000 Jews settled in Israel, mainly on the borders

and the population of the newly created Jewish state nearly doubled.

Israel’s relations 

with Egypt 

• Israel’s relationship with Egypt grew considerably worse in this period, particularly after the 1949/49 war. Many

in Egypt had a strong desire for revenge after their defeat in the war. The terms of the truce that Egypt signed to

end the war limited their use of armed forces in Gaza and restricted the activities of the Fedayeen. There were

300,000 Palestinians in the Gaza Strip and many were determined to return to their homes.

• There were raids on Israel from the Fedayeen. They stole farm equipment, carried out massacres of Israeli

civilians and laid mines. Egyptian intelligence trained the Fedayeen, although they operated from bases in Jordan.

• In 1953, Israel set up a new commando unit, Unit 101, designed to respond to Fedayeen attacks. Unit 101 was

responsible for a number of atrocities against Arabs in Egypt and Jordan, including a massacre on the night of

October 1953 in the village of Qibya.



Increased tension,1955–63 

Topic Pupils should know that:

Nasser’s 

leadership of 

Egypt 

• Egypt’s defeat by Israel in the 1948-49 caused the removal of the country’s leader, King Farouk. He was personally
blamed for his troops’ lack of preparation and defective weapons. In 1952, King Farouk was forced to abdicate
leave by the army. In 1954, one of those army officers, Colonel Gamal Abdel Nasser, took over the government.

• Nasser had ambitious aims for Egypt and more widely, the Arab world. He wanted Egypt to be free from British
influence. Additionally, he wanted to bring prosperity to ordinary Egyptians. More widely, he wanted Arabs
everywhere to be proud of themselves and to believe in their united strength. These policies made Nasser
extremely popular, not only in Egypt, but in the wider Arab world.

Israeli attacks 

on Gaza and 

Sinai 

• In February 1955, the IDF launched Operation Black Arrow; a massive raid on an Egyptian army headquarters in

Gaza (an area of Palestine controlled by Egypt). In total, 38 Egyptian soldiers were killed and many more were

injured. For the Egyptians, this was a humiliating defeat and a sign of the country’s military weakness. Nasser

negotiated a secret arms deal with Czechoslovakia, an ally of the Soviet Union. In exchange for $300 million

worth of Egyptian cotton, Egypt was given Soviet weapons, which could be used against Israel.

• On 29th October 1956, Israel, supported by Britain and France attacked Egypt. By 1st November 1956, Israel had

defeated the Egyptian forces at Sinai. The campaign was a great success for Israel as they succeeded in capturing

all of the Sinai Desert and the Gaza Strip for the loss of only 231 soldiers. Conversely, Egypt’s losses were much

greater, with nearly 7,000 killed or wounded and a further 6,000 captured.

The Suez Crisis 

• In July 1956, Nasser nationalised the Suez Canal, meaning that it was to be exclusively controlled by Egypt. This

action was met with furious protests from the British and French, who considered the action illegal.

• After planning in secret, a joint force of Israel, Britain, and France invaded Egypt. They quickly overwhelmed the

Egyptian forces and secured the Suez Canal. However, this attack was met with international opposition and,

following pressure from the USA and USSR, the British and French backed down and removed their forces

• Nasser emerged from the Suez Crisis a victor and a hero for the cause of Arab and Egyptian nationalism. Israel did

not win freedom to use the canal, but it did regain shipping rights in the Straits of Tiran. Britain and France, less

fortunate, lost most of their influence in the Middle East as a result of the episode.



Key Topic 2: The escalating conflict, 1964-73

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the following aspects of the the
escalating conflict in the Middle East during the years 1964-73:
• The Six Day War, 1967
• Aftermath of the Six Day War, 1967
• Israel and Egypt, 1967-73
Furthermore, pupils will have the opportunity to continue to develop the following historical skills that were embedded at Key Stage
Three; description of consequences, explaining importance, and explaining a historical narrative.

Opportunities for deeper learning can be accessed by scanning
or clicking the following QR codes for topic-specific websites:

• Fatah – A Palestinian terrorist group, led by Yasser
Arafat.

• Gulf of Aqaba – A small passage of water, linking
Israel to the Red Sea.

• Aerial bombardment – a huge, sustained attack
upon targets on the ground by an air force.

• UN Resolution – A decision taken by the UN,
aimed at bringing peace and stability to a region

• Occupied territories – Formerly Arab lands
captured by Israel during the Six Day War.

• Terrorism – Using violence to achieve political
goals.

• Anwar Sadat – The new leader of Egypt.
• Settlement– Attempts to establish a community

by building towns.
• Yom Kippur – The Jewish day of atonement, the

holiest day in their calendar.

Historical Skills
• Description of consequences involves identifying relevant

consequences of a given key topic. It will then involve an
effective description of the consequence, using accurate
and specific detail.

• Explanation of importance involves effectively explaining
the relative of importance of two different events. This
will involve the deployment of accurate detail to
effectively analyse the importance of the events.

• Explanation of a historical narrative involves the
arrangement key historical events into a chronological
order. Factual detail about each event must be provided,
as well as analysis of links between the events.
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https://www.history.com/topics/middle-east/six-day-war
https://www.youtube.com/watch?v=KqS8BQDjYpw&list=PL-DNOnmKkUaagpJX65dCjPHf2gzdZ9LqR


The Six Day War, 1967

Topic Pupils should know that:

Escalating 

tensions in the 

Middle East 

• In 1959, the Egyptian Yasser Arafat (opposite) created Fatah, a group of terrorists who fought for the rights of
Palestinians to return to their homeland.

• Arab states met at the Cairo Conference, 1964, in order to discuss dealing with Israel. They came up with the
Headwater Diversion Plan, and also set up the Palestine Liberation Organisation (PLO).

• In February 1966, a new, aggressive government came to power in Syria and demanded the ‘liberation of
Palestine’. Syria bombed Israeli settlements, which led to retaliatory strikes from Israel.

• In November 1966, Israel launched an attack on the Jordanian village of Samu. It was said to be in response to an
attack carried out by Fatah, who had based themselves in Jordan. The attack led to King Hussein abandoning his
efforts to build good relations with Israel and began preparing his army for war

Actions of the 

Egypt, the USA  

and the USSR 

• Egypt signed a defence agreement with Syria in 1966, placing all army units under the command of the

Egyptian military.

• False intelligence from the Soviet Union reported to Egypt in mid-May 1967 that Israel was massing troops to

attack Syria. No such preparation was underway.

• Egypt ordered forces to advance into the Sinai Peninsula, where they expelled a peacekeeping force. On May 22,

Egypt banned Israeli shipping from the Straits of Tiran. A week later, they sealed a defence pact with Jordan.

• Israel prepared to strike against Egypt and Syria.

Key events of 

the Six Day War

• On June 5, 1967, the Israel carried out, a coordinated aerial attack on Egypt, Israel then expanded the range of its

attack and decimated the air forces of Jordan, Syria and Iraq.

• The ground war in Egypt began on June 5. Egyptian forces put up some resistance, but later fell into disarray after

a failed retreat.

• A second front in the Six-Day War opened on June 5, when Jordan attacked Jerusalem. Israel responded with a

devastating counterattack and captured the Old City of Jerusalem.

• The last phase of the fighting took place along Israel’s north-eastern border with Syria. Israel quickly

overwhelmed the Syrian forces and took control of the Golan Heights. On June 10, 1967, a United Nations-

brokered ceasefire took effect and the Six-Day War came to an abrupt end.



Aftermath of the 1967 War

Topic Pupils should know that:

UN Resolution 

242 and the 

Suez Canal 

• In November 1967 the UN passed Resolution 242, which set out the rules by which Israel should withdraw from

the territories that it had occupied during the war and for a solution to the Arab refugee problem. Resolution 242

proposed a ‘Land for Peace’ settlement that would hopefully provide a ‘just and lasting peace’ in the Middle East.

• The Suez Canal, which had been central to the land fighting during the Six Day War, remained closed and filled

with debris and wreckage. Israel occupied the east bank of the canal, Egypt the west, and neither were willing to

attempt to clear the canal. This state eventually lead to both sides launching small scale attacks against each

other, which became known as the War of Attrition.

The occupied 

territories and 

Palestinian 

refugees 

• The occupied territories made Israel considerably safer from each of its 3 main enemies. East Jerusalem, which

contained the Jewish holy sites of the Wailing Wall and Temple Mount, was annexed. rest of the occupied

territories, including Gaza, Sinai, the West Bank and the Golan Heights were put under military control.

• Controlling Gaza meant that Israel could clamp down on Fedayeen raids that had come from there. Furthermore,

controlling the West Bank, the Golan Heights and Sinai meant that Israel now had the security of a huge buffer

zone between itself and Jordan, Syria and Egypt.

• As a result of the Six Day War, the one million Palestinians who lived in the West Bank and Gaza found

themselves under Israeli control. Many of those who had lived in and around East Jerusalem were evicted and

forced to live elsewhere in the West Bank. Consequently, about 300,000 Palestinians chose not to stay in the

West Bank when it was captured by the Israelis.

The growth of 

Arab terrorism 

and the 

response of 

Israel 

• The belief that the Arab governments could never defeat Israel militarily led to the rise of extremist Palestinian

groups which aimed to win back their homeland.

• Palestinian resistance groups were divided. The most notable groups were Fatah, the PFLP, Black September. The

PLO was also heavily linked to these groups.

• The groups carried out many terrorist attacks on Israel, often aimed at civilians. Some of the groups later turned

to international terrorism to raise awareness of the Palestinian cause. This led to famous events such as the

Dawson’s Field hijackings and the attack on Israeli athletes at the 1972 Munich Olympics.



Israel and Egypt, 1967-73 

Topic Pupils should know that:

Relations 

between Egypt, 

Israel, and the 

superpowers. 

• Relations between Egypt and Israel did not improve after the Six Day War. Though there were hopes for peace,
President Nasser maintained an aggressive stance towards Israel. The ‘Three Nos’ policy and the outbreak of
hostilities over the Suez Canal from 1968, which developed into the War of Attrition, are indicators of this.

• Egypt’s relied on the Soviet Union for military aid and advice, but always turned to the USA when attempting to
forge a peace settlement. This was because any peace settlement with Israel would need the blessing of the USA.

• Israel continued to maintain a very close relationship with the USA. In the build up to the Yom Kippur War, the
USA provided equipment, funding, and advice to the IDF.

Israel’s 

consolidation of 

control in the 

occupied 

territories 

• Israel maintained an armed occupation of the occupied territories – the West Bank, Golan Heights and Sinai.

These territories were heavily fortified by the Israelis.

• Arabs in the West Bank were told they had the right rule themselves, but in reality they lived under military

control. Thousands were imprisoned without trial and had their homes demolished; some were deported to

Jordan. The Israelis started to confiscate Arab land. They said that this was for security reasons, to stop

Palestinian resistance groups such as Fatah. However, a lot of this land was then given to Jews. This caused great

concern to the Palestinians. This is because they could see that it would become harder each year to regain their

land if Israeli settlements became fixed.

Key events of 

the Yom Kippur 

War, 1973 

• The Yom Kippur War started with a surprise Egyptian /Syrian attack on Israel on the holiday of Yom Kippur

Saturday 6th October 1973.

• Despite great losses on the side of Egypt, they were able to push back Israeli counter-attacks. Meanwhile, the

Syrian forces occupied the Golan Heights. However, following fierce combat, the Israelis managed to defeat the

Syrian tanks in the Golan Heights, and push the Egyptians back across the Sinai Peninsula.

• The war drew the United States (in defence of Israel) and the Soviet Union (in defence of Syria) into indirect

conflict with each other during a period of peace between the two superpowers.

• The war ended without resolutive results from the military point of view. However, it demonstrated that the

Arabs were able to defend themselves from Israel and Israel was not infallible.



Key Topic 3: Attempts at a solution, 1974-95

The intended purpose of this unit of study is to develop pupils’ knowledge and understanding of the following aspects of the attempts
to bring about a peaceful solution to the conflict in the Middle East between 1974-95:
• Diplomatic negotiations
• The Palestinian issue
• Attempts at a solution
Furthermore, pupils will have the opportunity to continue to develop the following historical skills that were embedded at Key Stage
Three; description of consequences, explaining importance, and explaining a historical narrative.

Opportunities for deeper learning can be accessed by scanning
or clicking the following QR codes for topic-specific websites:

• OPEC – The Organisation of Petroleum
Exporting Countries.

• Camp David – A home of the US President,
where Egypt and Israel wee invited to discuss
peace.

• Henry Kissinger – US Secretary of State
between 1973-77.

• Shuttle diplomacy – Attempts by Henry
Kissinger to bring about peaceful talks between
Egypt and Israel

• Knesset – The Israeli parliament
• Operation Peace for Galilee – the codename

for Israel's invasion of Lebanon in 1982
• Intifada – A huge uprising by Palestinians in

Gaza and the West Bank between 1987-93
• Oslo Accords – The name given to peace talks

that took place between representatives of
Israel and Palestine 1993-95

Historical Skills
• Description of consequences involves identifying relevant

consequences of a given key topic. It will then involve an
effective description of the consequence, using accurate
and specific detail.

• Explanation of importance involves effectively explaining
the relative of importance of two different events. This
will involve the deployment of accurate detail to
effectively analyse the importance of the events.

• Explanation of a historical narrative involves the
arrangement key historical events into a chronological
order. Factual detail about each event must be provided,
as well as analysis of links between the events.
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https://www.history.com/topics/middle-east/camp-david-accords
https://www.youtube.com/watch?v=Ncg713gHwos


Diplomatic negotations

Topic Pupils should know that:

The significance 

of the oil crisis 

and 

involvement of 

the 

superpowers 

• During the Yom Kippur War, OPEC members refused to sell any oil at all to the USA and they cut production for 

everyone else by 25%. This quadrupled the price of oil, from $3 a barrel to $12 a barrel. By 1974, the world was 

in the grip of a major economic crisis, with an increase in prices and high unemployment..

• The Soviet Union was not dependent upon oil from the Middle East as it had its own oil deposits. Consequently, 

it was not concerned by the high oil prices that had come about due to OPEC’s reduction in oil production. As a 

result, three naval bases were established in South Yemen and one in Somalia. 

Kissinger’s 

‘shuttle 

diplomacy’ and 

the reopening 

of the Suez 

Canal 

• Henry Kissinger was the US Secretary of State. From 1974 onwards, he played a key role in attempting to

negotiate a peace settlement between Israel, Egypt and Syria after the Yom Kippur War.

• Kissinger’s ‘shuttle diplomacy’ led to initial accords, or agreements, between Israel, Egypt and Syria in the years

1974 and 1975.

• The withdrawal of IDF troops and the presence of UN peacekeepers near the Suez Canal reduced the threat of

war breaking out between Egypt and Israel. As a result, it was possible for President Sadat to achieve his goal of

reopening the Suez Canal. On 5th June 1975 the Suez Canal was reopened. This benefited both the Egyptian

economy and world trade, which had suffered due to increased shipping costs.

Steps to peace 

between Egypt 

and Israel 

• Following the thawing of relations between Egypt and Israel as a result of shuttle diplomacy, Egyptian President

Anwar Sadat made a historic state visit to Israel in November 1977. This was followed by a reverse visit by Israeli

leader Menachem Begin to Egypt in December 1977.

• Talks between Egypt and Israel continued into 1978, but no agreement could be reached on Israeli settlements in

the occupied territories, or land for the Palestinians. This resulted in the intervention of US President Carter, who

invited President Sadat and Menachem Begin to Camp David for further negotiations.

• The Camp David Accords succeeded in brokering a peace between Egypt and Israel and provided a framework for

a wider peace in the Middle East. President Sadat and Menachem Begin were jointly awarded the Nobel Peace

prize in 1978.

• A full treaty, known as the Treaty of Washington, was concluded by 26th March 1979. The Treaty of Washington

guaranteed that both President Sadat and Menachem Begin got what they wanted.



The Palestinian issue 

Topic Pupils should know that:

Yasser Arafat’s 

speech to the 

UN  and 

significance 

• In November 1974, the United Nations invited Yasser Arafat to the UN General Assembly.

• During his speech to the UN General Assembly, Yasser Arafat demanded the right of Palestinians to ‘self-

determination’, the right of Palestinians to return to their land, and the right of Palestinians to be free from ‘the

force of arms and oppression’.

• The speech was very well received and, in a significant move, the PLO was given ‘observer status’ by the UN. This

meant that the PLO could take part in UN discussions about the future of the Palestinians.

• The Israelis were furious at the fact that Yasser Arafat had been invited to speak at the UN General Assembly.

Israeli invasion 

of Lebanon and 

it’s 

consequences 

• When the PLO was driven out of Jordan by King Hussein in 1970, it moved to Lebanon. In addition, attacks

against Israel continued across the border.

• In June 1982, Palestinian extremists attempted to assassinate the Israeli Ambassador in London. Although this

attack was not carried out by the PLO, Israel used it as a pretext for an invasion of Lebanon.

• Israeli Prime Minster Menachem Begin launched "Operation Peace for Galilee", which was an invasion of

Lebanon. The invasion was very successful and Yasser Arafat and the PLO were forced to depart for Tunisia.

• However, the invasion did have negative consequences for Israel. It was condemned by world, when Lebanese

Christian fighters massacred hundreds of Palestinian civilians in refugee camps the Israeli army stood by.

The Palestinian 

Intifada 

• In December 1987 in Gaza, an IDF truck collided with two vans carrying Palestinians home from work, killing four

of them and wounding seven. There was rioting at the funerals and an Israeli guard post was stoned.

• Over time, the Intifada developed into a more co-ordinated uprising. As a result of the more effective leadership,

Palestinians in the occupied territories refused to buy or sell Israeli goods, refused to work in Israel and refused

to pay taxes to the Israeli government.

• Prime Minister Yitzhak Shamir introduced an ‘Iron Fist’ policy. Thousands of Palestinians were arrested, while

suspected ringleaders were detained and their homes were destroyed.

• Media coverage of the Intifada resulted in a major shift in international opinion. When images of Palestinian

children defiantly throwing stones at heavily armed Israelis flashed across the world, Israel’s reputation suffered.



Attempts at a solution

Topic Pupils should know that:

Yasser Arafat’s 

renunciation of 

terrorism . 

• By the late 1980s, Yasser Arafat was concerned that the PLO was no longer at the heart of events linked to the
‘Palestinian Issue’.

• In November 1988, Arafat announced a significant change in PLO policy. The PLO now recognised the existence of
Israel and adopted a two-state solution.

• Yasser Arafat’s renunciation of terrorism in 1988 showed that he was genuinely interested in seeking a peaceful
resolution to the ‘Palestinian Issue’. This allowed the USA to begin negotiations with the PLO.

• Israel was bitter towards the USA for negotiating with the PLO and relations between the two countries
deteriorated. For Israel, the PLO were still terrorists and the two-state proposal was deemed to be unacceptable.

Changing 

superpower 

policies in the 

Middle East 

• The Cold War ended when the USSR collapsed in December 1991. The USA became the world’s only superpower,

which had a significant impact on the Middle East.

• With the Cold War over, the USA was able to play a more neutral role in the conflict in the Middle East. The USA

began applying pressure on Israel to negotiate with the PLO and Arab countries.

• The role of the USA also shifted due to the Gulf War.. The USA intervened to help Kuwait and assisted in the

defeat of Iraq. The USA developed closer ties to the Arab states with which it had formed a coalition to liberate

Kuwait. This meant that the USA was no longer viewed with complete hostility in the Arab world, as it had been.

The Oslo 

Accords 

• The Oslo Accords marked the first time that the State of Israel and the PLO formally recognized one another.

• On Sept. 9, 1993, Arafat sent Israeli Prime Minister Yitzhak Rabin a letter in which he stated that the PLO

renounced armed resistance, vowed remove its call for the destruction of Israel and pledged to uphold U.N.

Security Council Resolution 242. Rabin responded by recognizing the PLO as the legitimate representative of the

Palestinian people and promising to negotiate peace with its leadership. Four days later, the two leaders met on

the White House lawn for a ceremonial signing of the Oslo Accords.

• Oslo II, which was signed two years later, gave the Palestinian Authority, which oversees Gaza and the West Bank,

limited control over part of the region, while allowing Israel to annex much of the West Bank.

• The Oslo Accords gradually failed, due to a lack of implementation in the face of opposition from both sides.
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